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Abstract

Bevause foreign langﬁage placement at the Univefsity of Illinois at Urbana-
Champaign is based solely on College Entrance Examination Board Foreign
Language Placemertt Taest scoves, first semester coursee arve composed of
studentd with heterogenecous foreign language backgrounds. French 101 was
chosen te study the relatdounship between two entering. variables, number of.
French high school wuits and number of years intervening betweenethe last
high school French course and 101 enrollment, and geveral Freunch 101 in-
class achievement variables. .
The results ~f this study are based «a data gathered from 86% of the fall
1976 Freunch ‘01 enrollment. These data indicated that students with no
French high school units showed higher drop rates, lower in-class test
scores, and lower finsl grades compared to students with French high school
wpits.  Specific comparisons between students with 0 and 2 French high
school units Yndicated that differences in test scores decreased across
the semegter. Examination of the intervening years variable indicated
that it was not systematically related to'course performance.
Generalizations of these results to other first semester foreign language
courses are discussed and several short and .long term recommendations are
made. The short term recommendations include special sections for students
with no high school units and special advising for students with'3 high
school units placed into first semester «courses. The long term recommenda-
tions relate to the development of local placement tests, foreign language
grading policy, and advising practices at the high school and college
levels. .

This report was written primarily for the benefit of University of Illinois
foreign language departments who use the\tollege Entrance Examination Board
tests for placement and for the LAS Foreign Language Committee. The
results, cgnclusions, and recommendations may also be of interest to Uni-
versity of Illihois student advisqQrs, I1llinois high. sehcol foreign langvage
departments, and foreign language departments on other campuses which have
placement policies similar to those employed «aat the University of Illinous.
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' score extremely poorly (less than efght items correct) on the placement

In-Class Achievement in College Foreign Language .
Study Related .to High School Foreign Language Study: .
Implications for Course Placement '

r Nancy F. Halff and David A. Frisbie

Introduction

First semester (101) foreign language. courses at the University of
Illinois at Urbana-Champaign (UIUC) are composed of students who either
have no formal high school study in that language or have had 1, 2, or
even 3 high school units (HSU) in that language. One unit equals one year
of study. '"Backplacing" students with 1 or more HSU to first semester
courses is the result of a campus policy which dictates that placement be
based on the College Entrance Examination Board (CEEB) Foreign Langua%e
Reading Placement Test scores rather than yegrs of high school’ study.

"Backplacing" students with HSU to the 101 level is not a rare event.
For example, in 1974 74% of the 397 students with 2 French units who took
the French placement exam were placed into French 101 as were 30% of the
205 students with 3 units. The primary objective of the placement tests ’
is to create homogeneolds course groupings with respect to achievement.
Since students with HSU who are backplaceéd to the first semester level

tests, they have been assumed to be on an equal footing with students who
have had no HSU in the language. “But a recent analysis of first semester
foreign language grades indicated .that this may not be the case (Halff,
Note 1). . '

\J t . - ’

For 1973 and 1974, the two years studied by Halff, it was found that
first semester Spanish, French, and Latin final grades were -positively
related to number of -HSU. On the average, students with O HSU in the
language studied received lower final grades in 10l than students who did
have HSU. In addition, students with O HSU in the 101 language in which
they enrolled did have HSU in another foreign language and, on the average,
their ACT and SCAT scores and their High School Percentile Ranks were
similar to those of students who didehave HSU. Thus, the poorer 101 grades
of students with O HSU could not be attributed to either a complete lack
of foreign language study or a generally poorer preentry dcademic perform-
ance level. A follow-up of the 1973 students just described indicated
that unlike their 101 final grades, their 102 final grades were ngt related
to amount of high school study. The problem seemed to be confined to first
semester foreign language courses.

o

1Studenﬁs may switch their placement after consulting the depaftment
invelved. Within the sample discussed in this study, 10 students switched
from a 102 placement to 101.
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.» : . Purpose of Tkhw Study . \
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] ‘ Before making recommendations which might, remedy a situation in which R
i . students are apparently disadvantaged through no fault of their own, it

- was fhecessary to gather data which would answer the questions posed in the
: " follewing paragraphs.

Do a greater percentage of 0 HSU students drop the course ‘compared :to *
a students with HSU? If students who had 0 HSU performed at a Jow level
early in the semester, it secemed likely that some would become discouraged
and drop the course rather than try competing with students who had studied
French in high school. .

" AN

ex e e e h ©

Are the differences;igﬁfinél grades observed between students with
0 NSU and 1-3 HSU due to differences. in performance throughout the semester
or are they confined to only a part of the semester? One likely explana~-
tion of the differences in final grades is that students with HSU show
. superior pergormance early in the semester compared to students without
: HSU. But by the end of the sémester the two groups éxhibit similar per-
: formance levels.. If this is the case, the discrepancy in final grades is
§_ primarily the result of performance differences early in the semester
: rather than a reflection of final performance levels. The lack of carry-
over of the relationship between HSU and final grades found at the 101 N
level to the 102 level lends some support ‘to this explanation. ‘
v ¢ . . N
LA . . Ard the intervening years (IY) between completion of the last high
’ ' # school French.ourse and 101 enrollment related to performance? Since
many students. with HSU complete their last high school foreign language
course 1, 2, or 3 years prior to taking a UIUC 100 level course, it was
also of 1nterest to monitor in-class performance of students with differ-
. ent 1Y. It Seemed likely that in-class performance would be negatively
related to IY, particularly early in’ the semester. If such a relationship
did exist, then it would be important to know if students with HSU showed
performance levels similar to students without HSU after a specified IY.

2

; The information gained by answering these questions is essential to
developing course structures and/or placement procedures which are educa-
tiomally sdund and fair to all students who enroll in first semester

’ language.courses. The fall 1975 French 101 course was selected to provide
the data necessary to describe the relationship between HSU, 1Y, and in-
y, class performance.

.

r

Method
. Sample

The initial sample was composed of the 328 students who enrolled in

15 sections of French 101 fall 1975 and took at least one in-class test.
The final sample of 283 students was composed of all students who had both

’ high school units informationtand in-class test scores available. Thirty~
five of thc 45 students dropped from the study were not included because

- two instructors failed to return test score sheets for their sectjons.
.The remaining 10 students were not included because their HSU could not be
determined




'may have lacked some test scores or did not answer questions relating to |
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Students included in the final sample were retained even though they

the 1Y variable. The descriptions of apalyses which involved missing data
of this sort specify the degree and cause of the missing data. Wheit atfri-
tign.was so greatathat the results of the analysis might have been biased
evidence relating to bias was examined.

Instruments

‘%he data used fn this study were gathered from three sources: (a) the
French placement and proficiency examination, (b) in-class tests and final
grades, and (c¢) a student questionnaire.

Placement and proficiency exam. The CEEB College Placement Test
(French Reading Achievement Test) is used _by UIUC to place orx granf profi-
ciency credit to students who have French high school credit and wish to
tgke a French course at UIUC. Students who took this examination prior to
fall semester” 1975 and scoréd below the cutting score for 102 placement
were assigned to 101 sections. .

’ >

In-clase tests and final-grades. The eight classfoom tests adminis- g
tered during the semester were constructed by members of the French Depart-
ment and were administered as a regular part of the course. The same exams
were administered to all students. The first test, Quiz A, occurred at the
end of the first week of classes; subsequent tests were administered every
two weeks in the following order: Quiz 1, Quiz 2, Hourly 1, Quiz 3, Hourly
2, Quiz 4, and the Final Exam. The quizzes tested 'material presented in
the two weeks preceding their administration. Hourly 1 tested all material
which preceded its administration and Hourly 2 tested material covered
between Hourlies 1 and 2. The Final Exam items were based on all of the
material presented during the semester with emphasis on material covered

after Hourly 2,
—~

The final grades (A through E) were calculated using letter grades
assigned to the quizzes, hourlies, and Final Exam Ecgqes. Cutting scores
for determining test grades were the gcame across '10l”sections as were the
weéights which were applied to the final grade components.

Questionnaire. A student questionnaire proyided the following baq&—
ground information:

‘L. Student status. '
2. Number of French HSU.
3. Foreign language studied in high school.

4. The month and year the last high school French course was com-
pleted. )

5. Whether or not the French placement and proficiency test had been
taken. : ;-

Procedure

Instructors recorded each student's identification number, test
scores, final grade, and drop status on & machine-scannable form designed

.

7
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for this purpose. The Information on these forms was automatically trans- V*
ferred to IBM cards to create the score deck.

The student questlonnaire was adminlstered during the eighth week of
class. Students responded on machlne~scannable answer sheets. One of the
¢lags members collected the questionnaires and answer sheets and returned
them directly to the authors by mafl. The questionnalre responses were
automatically transferred to IBM cards to creaté the questionnaire deck.
Studente with a score card but no questionnaire card were contacted by
phone to gain the necessary background Information. A tape search to f£ind
lisy information was undertaken for gtudents who could not be reached by
phOne. The score and questionnalre decks were merged to form a single deck.

Follioying thig, the deck which contained each student's score and back~
ground data was matched with administrative data tapes to provide the French
placement and proficiency exam scores for those atudents who had taken the
test within the last five years. Thls Linformation was added to the final
deck.

Data Analysis

The statistical manipulations of the data pathered in this study were

, done at & descriptive level, inferentlal tests and parameter estimates were

not made. The rationale for this decision relates to the Intended yse of
the findings and the nature of the data gathered. There wag little inter-~
est in statidtically significant differences which were not large enotgh to
be of practical import. There was no particular population of interest for
which parameter eastimates would be useful to obtain.” Group sizes varied
radically for some comparisons and were quite small for others sc that the
value of uding inferential techniques was viewed as quite tenuous.

Regﬂztﬂ '

Composition of French 101

’

The final sample consisted of 283 students, or 86% of the total fall
1975 Prench 101 enrollment. Since the bulk of students not included in the
study were members of the two sections which wer® dropped .completely from
the study, there was no reason to believe that the results reported were
bZased by selective attrition.

. An examination of the distribution of French HSU within the final
sample showed that 307% had none, 77 had 1 HSU, 497 had 2 HSU, and 6% had
3 HSU. Of the 1@7 studenta with no high school French, 86% reported that
they had taken a foreign language other than French in nhigh school, 8%
reported taking no high scheool foreign language, and 67 did not respond to
this question. ’

Table 1 shows, the distribution of IY for the 176 students with French
HSU. Clearly, the most frequent HSU-IY combination was 2 units completed
two years before UIUC 101 enrollment. Thirty-eight percent of the gtudents
fell into this category. The rest of the students were fairly evenly dis-
tributed throughout the remaining HSU-1Y combinations.
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Table 1
Hetributiom of Students with
Yarinus Combinationsg of HEY and TY
__ i
HSY Mo IY
0
() 1 Y 3 L+ Data Total
T 3w 0 5 (13 7 4) 3 (2) 19 (11)
13 (8) 15 (9 66 (38) 14 (B) 1% (10) 13 (8) 139 (79)
3 4 (2) 7 (4) ] -1 (1) 3 () 3 (%) 18 (10)
Total 18 (10) 25 (14) 65 (38) ‘?0 (11) 2% (16) 19 (11} 176

a?ercent of 176 in parentheses

It should be noted that for 1 and 3 HEU, intervening years and units
were negatively related. That 1s, students with 1 HSU tended to have cor-
pleted their high schodl French earlier than students with 3 HSU.

Placement EBxam Soores for
Studenty with Prench HEU

Students who scored below 420 on the CEEE Freanch Reading Achievement
Test were placed into Frenmch 101, The standard score of 420 equals 7 out
of 93 items correct after a correction-for-guessing formula haz been
applied.

CEEPR scores were located for 145 of the 176 French 101 students with
Prench HSU. The mediart CEER score fcr thege students was 400 or 2 1/2
items correct. The standard scores received at the 25th percentile and
75th percentile were 390 (1 item) and 410 (4 1/2 items), respectively.

*

In-Clase Tesat Statiatics

¥

Table 2 shows descriptive statistics associated with each of the tests.
These statistics are based on the tést scores of all the students who were
included in the final sample and were present the day the test waa a2Jminis-
tered. An exanination of the mean number of items correct with respect to
tlie total number of items possible indicated that the first six tests were
fairly easy and had very similar difficulty levels. The meary score on
these tests ranged between 79% and 83% correct. The last two tests, Quiz 4
(60%) and the Pinal Exam (72%), had somewhat lower mean scores. All of the
test score distributions exhibited some degree of negative skew; that is,
teat scores bunched toward the upper end of the score range.

N
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* Table 2

Test Statistics for In-Class Exams

K

- — e PossIbl
Test R M. , 8D °§§ngee

Quiz A 264 12.16 13.01 2.75 0-15 -
Quiz 1 275 40.64 41.92 ° 7.00  0-50
Quiz 2 267  38.67 40,16 -6.80 0~50
Hourly 1 263  74.94 77.89 11.58 0-94
Quiz 3 238%  41.89  43.29  5.30 0~50

t

Hourly 2 248  79.36 80.81 10.82 0-100

Quiz & 323  30.24  30.06  6.70 0-50

Final 246 120.43 122.50 17.94 0-167

I

8me section of 14 students did not take Quiz 3.

bﬂne gection of 22 students did not take Quiz 4.

The reliability coefficients (KR-21) calculated for the tests rangéd
from .75 to .90. All of the coefficients were of a magnitude usually cpn-
gidered acceptable for classroom tests and reflected a moderate to.strong
degree of internal consistency. )

Drope ’

Of the 283 students included in the study, 29 dropped French 101 after
receiving a grade on at least one test. No students dropped after Hourly 1.
The drop ratiq,of students with 0 French HSU was considerably larger com-
pared to the drop ratio of students with French HSU. Nineteen percent of
the students with O HSU dropped, while only 4% of the students with 1-3 HSU
dropped. Of the 21 drops among students with 0O French HSU, 18 reported
they had taken another foreign language in high- school. Table 3 shows the
test means, .ediang, and standard deviations of students with O French HSU
who dropped compared to thoge students with O French HSU who did not drop.
Inspection of this table indicates that student& who dropped received test
scores considerably lower than students who completed the course.

High School Prench Study
and Prench 101 Performance

The relationship between high achool French study and French 101 per~
formance was explored in four steps:

1. For each of the tests, the descriptive statistics associated with
the distribution of scores received by students with 0, 1, 2, or 3 French
HSU were examined, *-

- ey
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Table 3

In-Class Test Performatice of Students with 0 French HSU
¥ho Completed or Dropped Freuch 101

1
Test Droppe’ 101 Completed 101
i N X M SD N ¥ W 5D
Quiz A i8  8.33  7.50 3.7 80 11.40 12.17  3.14

Quiz 1 17 33.53 33.67 6.25 ,~ 86 38.15 40.29 1.87
Quiz 2 10 31.50 3z.50 7.62 86 37.08 39.10 7.36
-Hourly 1 6 57.17 .63.50 15.64 86 71.84 °'74.00 11.86

’

2. The test score distributions and associated grade distributions of
students with O or 2 Prench HSU were compared across tests.

3. The relationship between IY and in-class test scores of students
with 2 PFrench HSU was examined.’
N T ¢

“ 4, ?he-distr*i}é&on <f final grades received by studénts with O, 1,
2, or 3 Prench HSU vas exdmined. .
All of tke data discussed in this anJd the following se:tions were based on
student¢ who did not drop the course.

Test performance‘of students with 0, 1, 2, or 3 French HSY. Table 4
shcws the meeas, m~lians, and standard deviations associated with each of
the eight in-clacs test score distributions for students with O through 3
French HSU. Before inspecting this table, it should be noted that with the
exception of Quizzec. 3 and 4 the small differences in the number of students
taking ecch test were due to individual absence. A section of 12 students
did not take Quiz 3 and a section of 17 students did not take Quiz 4. An
irspectign of the distribution of French HSU in these two sections compared
torthe overall group schowed a slight underrepresentation of studeats with
0 HSU and ~ = ig“t overrepresentation of students with 2 HSU. Examination
of the test means which immediately preceded and followad the miceing
¢:izzes indicated that these sections performed in a manner similar to the
overall group.. It was concluded that the statistics associated with Quizzes
3 and 4 were :.t sericusly biased.

Table 4 shows that in almost every case mean and median score increased
as Brench HSU increased. The only reversals occurred between 1 and 2 HSU
on Quiz 3 and betwzen 2 and 3 HSU on Quiz 4. The medians showed the same
general pattern. A comparison of the means and medians indicated that
almost all of the test score distribButions for all of the groups were nega-
tively skewed; that is, there was a tendency for scores to bunch at the
hZigh end ©of each of the sccrc ranges.

il Y
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- . Table 4,

7 - 1n-Class Test Perforeance
s ' for Different Fremch HSY Groups

—

»

.

Test "Statistics

. a5V Group ————y— I S
. Quiz A
. 0 80  11.40  12.17  3.14
i 1 16  12.56  12.8% 1.59
2 128 $2.98 - 13.36 1.81
. 3 16  13.56 13.75 1.1
Quiz 1
: ’ 0 8  38.15  40.29  7.87
! 1- 17 41.53 44,00  6.47
. 2 133 42.98  43.78  5.03
- — 3 17 43.82 45.25  3.94
. ;| Q’J’:Z 2
. < 0 86  37.08  39.10 7.36
‘ . 1 17 39.47 40,00 - 6.21
2 132 40.02°F 41.14 569
3 . 16  42.00 43,50 5.75
b Hourly 1
0 86  71.36  74.00 11.86
: . . 1 17 76.00  77.75  4.19
. 2 136 77.43  79.50  9.71
; 3 16  81.13  85.50 8.42
Quiz 3 ’
; .0 82  39.95 40,50  5.50
. 1 15 43.27  45.00  4.37
. 2 126  42.76 “44.10  5.10
Do 3 15 43.87 44,75  3.68
,_’* Hourly 2 )
0 83  75.93  77.33 11.32
1 1% 80.65  B1.25 10.94
2 133 80.89  82.92 10.30
3 15  83.40 85.67  8.17
. Quiz &
: 0 74 28.81  29.58 ‘6.42
1 14 29.29+ 29.50  7.S1
.2 120 31.22 » 31.63  6.74
3 15  30.46  29.75  S5.67
) - Final Exam
0 82 117.68 117.33 18.22
1 17 120.53 120.00 17.20
2 132 121.70 124.10 17.79°
, 3 15 124.13  127.75 18.27
Note. Statistics are based only on
students who completed the course and re- .
ceived a letter or deferred grade. / . .
* . . .
1] ’ ‘“' It
.12, .




. T@st pexformance of students with,o or 2 E?anck HSU. Sincée students
with.0 of 2 French HSU accousited for 79% of the atudents included in the

groupst® The data presented in the previous section indicated that, without
excaption, the mean and wedlan test performance of students with 2 French .
BSU was freater than that of students with O French HSU. In this section,
disdassion will cénter on two questions: () Row much of the variability
the téft performange of students with 0 or 2 French MSU could be

accounq&d for by unfts, and, (b} Did the amount of variability accounted
for by 0 or 2 1SU cbange in a .systemitic vay as the semester proceeded?

.- ] R

Since test length, difficulty, and écore variability were not the same

Tor each test, the only wav to make comparisons across teste was to convert

. the scores earned by students with 0 or 2 French HSU to a cozmza score "
gcale, in this case the T-score scale. This linear conversion does not
chadge the shape of the distribution of scores, their rank order, or the
relative distances betweer scores on the test scale.? The T-scores for
-each test automatically have a mean 6f 50 and a standard deviation of 10.

. Fipure 1 shoWs the ‘mediap T-score for students with 0 (solid line)
and 2 (dashed line) French HSE for each test. The close vertical lines
define the interquartile ranges for each of these groups on each test. 2

» Thig -4 a description of variabili{y in that it defines the range lying
hétween the 25th and 75th percentiles. Figure 1 indicates that, for the
first six tests, w~ith the exception of Quiz 2, about 75%Z of the students
with 2 HSU scored abowe the 0 HSU median. Examination of the distributions
gssgciated” with the last two tests indicated that the diffcreunce between

he medizns of thz 0 and 2 HSU groups dropped and that the interquartile
ranges showed considerably more overlap.

The point-biserial ¢>rrelation coefficients which describe the degree
of telationship between 0 and 2 French HSU and test’ scores are shown on the
botton ling of Figure 1. These coefficients ranged from a high of .35 on -
Quiz 1 to 2 low of .11 on the Final Exam. The general decrease in the mag-
nitude of the point-biserial coefficients across the tests indicated that
time spent in French 101 was dssociated with a decrease in the amount of
.test score variasbility that could ,be accounted for by French HSU.. On
Quizzes A and 1, about 117 of the variability in test ccores could be
accounted for Qy'Frenéh HSY. For Quizzes 2 and 3 and Hourlies'l and. 2,
French HSU accounted for about 67 of the score variability. Oa the last
. two- testsn of’éhe semester: Quiz 4 and the Final Exam, French HSU a&ccounted
" for about 2% #f the test scere variability. Though the cmoupt of wariabil-
ity BCCOUﬂtQ¢ for by HSU s small, the trend is a uséful ’ndication of the
influence of'HSU on performance over time, .y

For each test ‘except Quiz ‘A, students, received the;,iﬁ Jfest score and a
letaer gxade a8 feegh“vkx .Letter frades rather than accaal test scores

The means and scandard deviationa used in the T~score conversion were

based only on the test gcores of emndents thb 0 and 2 French HSU.
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¢
were used to cslculate the final grades, For this reason it %as necseasry
to examine the actual letter grade distridbutions associated with O and 2,
Frénch HSU for each test to determine whether rhe differences found in the

distributions of test scores were also reflected in the distrinations of
grades.

Figure 2 shows the percentage of As, Bs, Cs, DS, and Es sssignéd .
within the 0 and 2 French HSU groups on Quiz 1, Hourlies 1 and 2, and the
Filpal Bxam. Tf HSU vere not associated with test grade, .one woulﬁ expect -
that the percentages assigned within the 0 HSU group be similar to the per-
cenbages assigned within the 2 HSU group.”™ Figure 2 indieates that this was
unot the case for Quiz 1 or Hourlies 1 and 2. That is, students with 0
French BSU tended to receive a larger percentage of lower grades whild
studeats with 2 French HSU received a lsrger percentage of higher grades.
This was also the ¢case for Quizzes 2 and 3 which are not shown in Figure 2.
Although for both groups the grades, receives on the Final Exam were xower\
than on the previous tests, the large discrepancy in percentages of high * -
and low grades obsérved on the first six tests was not as-apparent for Ry

.either Quiz 4 or Final Exam grades. -~ . A

Final Ghude and Bigh School Prench Ihits .

Final grades were calculated from the letter grades received on the
quizzes, bourlies, Final Exam, and oral performance. Grades on oral per-
formance were not collected for this study beuause of lack of uniformity
of standarda acro%s sections

Tahle 5 shows the distribution of 101 firal grades for 0 through 3
Frénch HSH. These data show that final grade was positively related to
HSU. For example, students with 0 HSU received 10% fewer As and 12% more
Cs than students with 2 HSU. Unlike the distribution of Final Exam grades
which showed a small dis:rgpancy in the grades received by the two groups,
the diecrepancy in fipal grades was similar to those found on the test

‘gr-des raceived during the riddle portionm of the semester.
[ . ‘. \
T2ble 5
- L3
* Distribution of Final Grades
for Different French HSU Groups
- . " Final Grade \Z .
SO @ A - B G D E/ -
0- 82 6 (07)% 40 (49) 27 (33) 8 (11) 1 (01)
117 428 8.(47) 4 (26) <1 (06) 0 (00)
2 132 30 (23) 64 (497 28 (21) 7 (05) 3 (42)
3 14 7 (50). 4 (29) 2 (14) 0 (00) 1 (07

Y ’

' @percent of row in parentheses
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Ihtervenzng Years and )
In-flass Test Perf ormance \

. LY

The humber of months intervening between completion of the last high

* school French course and the beginning of French 101 was collapsed to years.

L3

Examination of the relationship between IY and in-class performance was
confined to students with 2 French units. The small numbers of students
having l or 3 units precluded an investigation of intervening years at
these levels.

-

Table & sﬁcws the teét means, medians, and standard deviations for

'students with 0, 1, 2, and 3+ intervening years. The data shown in this

table are based on 126 of the 139 students’ who had 2 units. Intervening
years data wére not available for 13 students. Table 6 indicates that ‘X
apparently no systematic relationship existed batween intervening yearqcl
and the in-class test performance of students with 2 units. )

r
’

. Summary and Discussion

*The UIUC policy of plaé¢ing students into foreign language courses on
the\ﬁasis of their CEEB Foreign Language College Placement Test performance
has created a situation in which students from heterogeneous high school
foreign language backgrounds are placed into the same first semester courses.
For example, 30% of the stggencs in the fall 1975 French 101 course had 0
Fréndh HSU while 49% had 2 rench HSU, (These percentages are similar for
Spanish, German, and Latin 101 courses.) Data gathered in this stud indi~-
cated éﬁat students with French HSU had'various amounts of time intervening
between ‘their last high school French course and French 101 enrollmgnt.
About 65% of the French 101 students with French HSU had 2 or more years
intervening. )

Because the placement test scores of students with French HSU who
placed into 101 are so low, it has baen assumed that relatively homd enéodus
groups with respect to French achievement are created each year in spite of
divergent language backgrounds. But the systematic relationship between
French HSU and both drop rates and in—class test scores found in this etudy
indicated that this is dot the case. . .

4

The drop rate for students with 0 French HSU was much lafger-ghan for

. students with French HSU. Not surprisingly, dropping was associated with

poor performence_relative to the total g@oup on in"claas tests.

An examination of in-class test scorea for students who did not drop
the course showe&-that French HSU was positively felated to in-class test *
scores. More detailed comparisons between students with O or 2 French HSU
indicated that initial differences in test performgnce levels decreased as
the gemester progressed. By the time of the final exam, the distribution
of test scores associated with the 0 and 2 French- HSU groups were yuite
q%gilar. Although the point-biserial’correlation coefficients' reflected

diminishing differences between these two groups, none of the coeffi~
cients were very lar e. That is, the differenceg in mean test scotea that
could be accounted or by French HSU were relativelx small all acrosg the
semester. o

o

[ i .
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Table 6

©

*  In-Class Test Performance of Students
with Two French HSU and Different IY

®

Intervening . _Test Statistics

Years (IY) N X SD

Quiz A
0 12. 12.67 12.90 1.50
1 14 12,50 12.83  1.87
2 64  13.27  13.59  1.66
3+ 28 12.89  13.25- 1.95

Quiz 1,
0 A3 42,31 44,75 3,01
1 14 ;41,79 41.50  4.44
2 64 §543.23 44.80  5.43
3+ 31 )43.97  43.715 4,09

) = Quiz 2
0 13 41.31  42.00  4.68
1 13 40.69  41.75 ° 4.99
2 64  39.84  41.25  6.28
3+ 31 40.06  40.88  4.93

Hou?:l;' 1 .
<0 13% 7554  79.75 10.28
1 14 75,29  78.00 10.07
2 65 .,,76.86  79.63 10.75
3+ 31 .r80.84  81.75  6.62
) Quiz 3 *

'h
0 13 43.46  43.25  4.61
1 14 41.57  42.00  5.69
2 63- 42,60  44.45  5.50
3 27 43.70  44.13  2.98

. Hourly 2
0 13 84,23  83.00 6.07
.1 14  80.50  82.50 - 7.76
L2 65  80.18  83.88 12.16
kI 30 82.80 83.00 7.02

. Ouiz 4
.0 13 30.46,, 28.33  8.21
1 13 29.38% 29.38  4.35
2 59  31.63 . 32.20 6.83
I+ 27 32,37 \ 32,33 6.23

Final 'Exam \ 3

0 13 125.92 121.00 17.52
1 13 120.38 ° 123.00 19.48
2 65 122,05 126.75 18.45
W+ 30 ‘123.53 123.83 12.75

18
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The variances or spread of scores' associated with each of the infclass

tests were relatively small as were the score intervals used to assign test
X " grades. For example, for all but one of the 50-item quizzes, only five or
. s8ix items correct separdted an A from a C. For the two hourlies which were
94 and 100 items in length, only an ll-item score difference separated an
. A from a C. Although there were only small but consistent differences.in
\ test scores found between the 0 and 2 French HSU groups, the score intexr- .
vals used to assign grades were so small the differences in the test grade
distributions were magnified. Differences in test grades received by the
0 and 2 French HSU were particularly evident at the high and lot ends of
the grading scale. The similarity in the Final Ixam grades received by, the
0“and 2 French HSU groups was -a reflection of the’ extrene. s(milarity in "the
Final Exah scores received by these two groups. -

®

~

The relationship between in-~class test grades and French HSU is of -
importance because final grades were a composite of all in-class test
grades rather than g reflection of end-of-semester performance levels. . -
The distribution of final grades showed that a larger percentage of higher ’
grades were assigned to’ students with 2 French HS™ compared to students
with 0 French HSU. Thus the relationship between £inal grade and HSU was

, similar to the relationship that existed during the middle portion of the

semester rather than at the end of the senester.’

Because only 17 of the students placed into 101 had 3 French HSU, this
group was not examined as closely as students with 2 French HSU. But‘it
should be noted -that this group's performance on tests administered during
the first three-quarters of the gemester waé far superior to the test per-
formance of the overall group. All but three of -these students received
t final grades of A or B. r

' .

Before discussing the” 1Y variable it should be remembered that a mod-
erate negative relationship existed between French HSU and time intervening
between thé last high .school French course and-101 enrollment. . That is,
students vith 1 unit had more time intervening than students with 3 units..
Since there were too few students-in the 1 and 3 French HSU groups, the
relationship between intervening time .and in-class test performance could
not be separated from the relationship between French HSU and test scores.
Because of this, any differences that existed between 1, 2, and 3 units may
in part be due to IY differenccs. Fox example, the short I¥s associated
with the,3 HEY students may partially account for their superior test
scores.

Only at the 2 French HSU level could IY be examined systematically.

At this level there appeared to be no relationship between 1Y and in-class

test scores. Most of the time lapses were quite long go the possibility

. that chorter tim= lapses would show a positive relationship to test per-
formance cannot be eliminated. Among the possible reasons for the large
number of fairly long time lapses represented in'this sample are the follow-
ipg. (a) Some college preparatory students fulfill the minimal requirement
for UIUC entrance in their freshman and sophomore yearg of high school,
(b) some entering students delay taking UIUC French cdurses 'until they are
gophomores or juntors, and (c) some students withk shorter time lapses be-
tween high school French and French placement test are placed into higher
level French courses.

Y s

20
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Ny It was mentioned previously that the majority of students with 2
Fredch HSU who take the CEEB placement test received scores so low that

they were placed into the first Semester French course. The cutoff score
for -placement is less than eight items' correct. This cutoff is based on

7 data gathered for a validation study (lalff, Tate, & Oboler, Note 2) ‘of

the .CEEB foreign language placement exams. The average score of *he stu-
dents in the validation stidy completing French 101 was 8.6.items (corrected
for gueasing) on a 93-item test. The standard deviation was 7.59. Obvi-
ously, -éither the difficulty level or the item content of this test is
inapprog;iate for separating students with minimal or no French achievement
from students who have completed a first semester UIUC French course.

'On the tasis of the data gathered in the 1975 validation study and the
findings of this study, it is reasonable to conclude that the CEEB place-
nent tedt is not an appropriate instrument for placing students into lower
level French courses.

In conclusion, it is appropriate to discuss the generalizability of
these results to other 101 foreign language courses. There are séveral
reasons for concluding that the relationship between in-class performance
and HSU found in the 197. French. 101 sample 18 not unique to French or to
the particular year studied. A previous study (Halif,iilot@%}) showed that
for 1973 and 1974 French, Spanish, Latin, and Cerman.10l courses a high
percentage of students had HSU in the 101 language studied. The average
CEEB Foreign Language Placement Test raw score for all of these samples
was.at or near 0. With thegexception of the 1974 German sample,. students
with 0 HSU in the 101 language studied received lower 1C1 final grades than
students with HSU. Finally, a-follow-up ‘of the.l973 samples showed that .
102 finel grade was not related to HSU. Although the results of this Prench
study do not show dirvectly that for Spanish, Latin, and, possibly, German
there exist initizl performance differences that diminish across the 101
semester, they coincide with such a conjecture. For these reasons, depart-
ments other than French.sghpuld consider the recommendations offered im the
following section. b

Recommendations

The current foreign language placement prqQcedure appears to yield a
nohhomogenepus group for instructional purposes at the introductory (101)
level. The following recommendations are presented as means of reducing
and/or solving this problem and some related issues.”

- 1. A new placement instrument should be developed which is more sen-

" sitive to important differences in achievement levels &t the introductory
level. Commercial exams currently available do not match dontent with the
local curriculum adequatély and are not geared to discriminate at the
achievement levels possessed by introductory students.

2. Special sections of 101 courses should be made available for atu-
dents with O ESU in the language they elect to study. This is an interim
reccrmmendation; special sections should not be required after a new place~
ment instrument has been developed and implemented. Special sectious could

L=
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reduce the obvious competition betuween students with divergent backgrounds

, : and, perhaps,. obviate the differential drop rates obgerved in this study.
Standards for end-of-semester achievement should not be altered for stu-
dents ia these special sections. (Special sectioning had been implemented
at the time of thls writfug.)

3. A follow-up gtudy should be conducted to evaluate the impact of

: . special sectioning. The value of such a study is dependent, in part, on

L the time required to implement a new placemont test. The study couléd also

: shed light on the differential drop rates ideatified in the present study.
‘The impact of special sectioning on the 102 performance of these students
ghould be evaluated to check for poscible changes in pe.:formance gtandards
in 101 The follow~-up data would alsv be uscful in asse.sing the validity
of ‘2 new local examination.

: 4, The in-class achievement and Final Exam perfornance of the small

i number of students with 3 HSU enrolled in 101l was generally markedly above

s that of the other groups. It is recommended that, as an interim procedure
at leasty 'th.s small number of people be screened by a departmental repre-
‘ se ve to asgess their entry level more accurately. The screening could

«fake place during advance enrollment and/or during the first week of the
semester. It appears logical to believe that students with 3 BSU cquld
succeed in the 102 course with some extra effort, perhaps, in the first
. ° couple of weeks in the coyrse.

Pra Ry

be influential, the data available ‘were not ccmplete enough to warrant
drawing conclusions. Logically or theoretizally, time would seem to be an
influeutial factor in assessing achievement status for placercnt purposes.
In view of this, advis-rs should Jrge stud2nts who intend to centinue study
in a foreign lgnguage to begin that study during their first semester at
UIUC. 1f, for dxample, a year elapses betveen the time a student takes the
placement test and the time of earollment, che placement t~st score gener-—
ally would no longer adequately represeat his/her aclfavement level. ’

6. The following recommendation is based on the vationale presented
in the ptcvicus recommendation. High sch8ol counselors ghould reccmmend to
their advisecs who intend to study only two ycars of a langucge iu high
school that the language be studied in the last two years rather than the
first two years. :

7. Lano-age departmerts gshould examine their grading philosophies in .
terms of the meaning that a course grade should reprecent. Data in this
study suggested that course-end performance status (as measured by tle
Final Pxam) was not well-represented by the distribution of ‘course grades.
Should grades reflect end-of-coutse competence level or should they reflact
some composite of achievement status sawpled from throughout the semestcr?
The former seems to be a more logical meaning for grudes in courses which
are sequential in nature.

e , /
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5. Though the IY vqriabIe'data'in this study showed that time may not
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